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1. General Information
1a. Submitted by the College of: EDUCATION
Date Submitted: 11/20/2015
1h. Department/Division: Education Curriculum &lnstr
1c. Contact Person
Name: Judy Embiy
Email: jembry@uky.edu
Phone: 257-7859
Responsibie Faculty 1D (if different from Contact)
Name: Susan Cantrell
Email: susan.cantrell@uky.edu
Phone: 257-6731
1d. Requested Effective Date: Semester foliowing approval

1e. Should this course be a UK Caore Course? No

2. Designation and Description of Proposed Course
2a. Wilt this course also be offered through Distance Learning?: Yes 4
2b. Prefix and Number: EDC 628
2c. Full Title:  Theoretical Foundations: Issues in Literacy Difficulties
2d. Transcript Title: Theorici Fndtns: [ss in Litrey Diffclty
2e. Cross-listing:
2f. Meeting Patterns
LECTURE: 1
DISCUSSION: 2
29. Grading System: Graduate School Grade Scale
2h, Number of credit hours: 2
2i. Is this course repeatable for additional credit? No
If Yes: Maximum number of credit hours:

If Yes: Will this course allow multiple registrations during the same semester?
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2j. Course Description for Bulletin:  The purbose of this course is three fold. First, to acquaint students with the most
current thinking about reading and learning processes relative to young, low progress, ‘atrisk’ students. Second, to
acguaint students with the seminal research and theories which have influenced the reading difficulties field. Third, to help
siuidents relate recent and seminal theories of learning and, in particular, reading difficulties, to young students who are
hard for us to teach.

2k. Prerequisites, if any: Applied for and been accepted 1o a Reading Recovery position in a school district, EDC 502,
EDC 503, EBC 622, EDC 623, £EDC 624, EDC 627

2|. Supplementary Teaching Component:

3. Wil this course taught off campus? Yes
If YES, enter the off campus address: vaiious school district fraining siles across the state (varies fram year to year)
4, Frequency of Course Offering:  Spring, |

Wil the course be offered every year?: Yes
if No, explain:

5. Are facilities and personnel necessary for the proposed new course available?: Yes
If No, explain:

8. What enroliment (per section per semester) may reasonably be expected?: 8

7. Anticipated Student Demand
Will this course serve students primarily within the degree program?: No

Will It be of interest {o a significant number of students outside the degree pgm?: No
If Yes, expiain:

8. Check the category most applicable to this course: Traditional — Offered in Corresponding Departments at
Universities Elsewhere,

If No, explain:
9. Course Relationship to Program(s}.
a. Is this course part of a proposed new program?: No
if YES, name the proposed new program:
b. Will this course be a new requirement for ANY program?. No
If YES, list affected programs:
10. Information to be Placed on Syllabus.
a. Is the course 400G or 5007: No

b. The syllabus, including course description, student learning cuicomes, and grading policies (and 400G-/500-level
grading differentiation if applicable, from 10.a above) are attached: Yes




UMIVERSITY OF

KENTUCKY

Distance Learning Form

Instructer Name: Melinda Harmon

Instructor Email: lindy.harmon@uky.edu -

Internet/\Web-based: No

Interactive Video: No

Hybrid: Yes

1.How does this course provide for timely and appropriate interaction between students and faculty and among students?
Does the course syllabus conform to University Senate Syllabus Guidelines, specifically the Distance Learning
Considerations? Yes, the course syllabus conforms to University Senale Guidelines, specifically the Distance Learning
Considerations. This course wiil be offered synchronously online through Adobe Connect or a similar platform. The

instruclor will be availabie via email, pone, and online conferencing for consultation with students outside of class meeiing

fimes.

2.How do you ensure that the experience for a DL student is comparable to that of a classroom-based student’s
experience? Aspects to explore; textbooks, course goals, assessment of student learning outcomes, etc.  Students will
engage in simifar readings, research investigations, and discussions (through CANVAS and Adobe Connect) that they
would experience in a classroom-based setting. Classroom goals and assessments will be similar.

3.How is the integrity of student work ensured? Please speak fo aspects such as password-protected course portals,
proctors for exams at interactive video sites; academic offense policy; etc. The inlegrity of student work is ensured by
having a password-prolected CANVAS site for the course. No exams are given. All written work is submitted o the
instructor for grading. The academic offense policy is stated in the syllabus.

4 Will offering this course via DL resuit in at least 25% or at least 50% (based on total credit hours required for completion)
of a degree program being offered via any form of DL, as defined above? No.

if yes, which percentage, and which program(s)? N/A

5.How are students taking the course via DL assured of equivalent access to student services, similar to that of a student
taking the class in a traditional classroom setting? informalion about student services as well as information for students
with special needs (e.g. religious absences, etc.) is also included in the syllabus.

6.How do course requirements ensure that students make appropriate use of learning resources? Links o course
readings and online research activities are provided in the course CANVAS shell. Medules for each week will be posted in

the course shell.

7.Please explain specifically how access is provided to laboratories, facilities, and equipment appropriate to the course or
program. Access to laboratories and equipment is not needed for this course.

8.How are students informed of procedures for resciving technical complaints? Does the syllabus list the entities available
to offer technical help with the delivery and/for receipt of the course, such as the Information Technology Customer Service
Center (hitp:/iwww.uky.edu/UKITAH?  Technological requiremants, technological assistance information, and Techneology
Customer Service Center information is listed at the beginning of the syltabus.

9.Will the course be delivered via services available through the Distance Learning Program (DLP) and the Academic
Technology Group (ATL)? YES
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If no, explain how student enrolled in DL courses are able to use the technology employed, as well as how students will be
provided with assistance in using said technology.  N/A

10.Does the syllabus contain all the required components? YES

11.1, the instructor of record, have read and understood all of the university-level statements régarding pL.
Instructor Name: Melinda Harmon

SIGNATUREMYRT|Martha L Geoghegan|EDC 628 NEW College Review] 20160303

SIGNATURE|ZNNIKOO|Roshan N Nikou|EDC 628 NEW Graduate Council Review}201680322




University of Kentucky
Course Syllabus for EDC 628-001
Theoretical Foundations: Issues in Literacy Difficulties
Spring, 2016
Monday 1:00 p.m. —3:30 p.m.
3 Credit Hours
Dickey Hall, Room 323

Instructor:

Dr. Melinda ‘Lindy’ Harmon
Reading Recovery University Trainer
Room 316, Dickey Hall

Office hours: Available upon request
859-257-7859 (w)

859-533-2860 (c)
lindy.harmon(rguky.edu

Technological Requirements
Computer with internet access, webcam, and microphone or access to UK computer
facilities.

Course website
Canvas : hitips:///www.uly.edu/canvas/

Preferred method for contacting instructor
Email or Phone

Technological Assistance
Contact Information Technology Customer Service Center http://www.uky.edu/UKIT or
859-257-1300

Distance Learning Library Services

DL Librarian: Cantagallo, Carla

Phone: (859) 218-1240

Email: dliservice@email.uky.edu

DL Interlibrary Loan Service: http:/libraries.uky.edu/page.php?lweb_id=253

Course Description
The purpose of this course is three fold. First, to acquaint students with the most current

thinking about reading and learning processes relative to young, low progress, ‘at-risk’
students. Second, to acquaint students with the seminal research and theories which have
influenced the reading difficulties field. Third, to help students relate recent and seminal
theories of learning and, in particular, reading difficulties, to young students who are hard
for us to teach.

Prerequisites: EDC 502, EDC 503, EDC 622, EDC 623, EDC 624, EDC 627




Course Content
The following topics will be addressed:

» Historical perspectives

« Concepts and classifications (Learning Disabilities, Dyslexia)

« Causality/single-variable versus complex theories of literacy difficulties
o Remediation, retention and referral

e Prevention and early intervention

» Response to intervention

UK College of Education Professional Themes

This course will address the four themes of the conceptual framework for the UK
professional education unit: research, reflection, learning, and leading. Students will
be given the opportunity to review, analyze, discuss, and apply research from diverse
perspectives in education, including professional scholarship and practitioner inquiry, in
order to reflect on their own practices as they study, observe, and practice in P-12 school
and university classrooms. Reflection will also be integrated into students’ learning
opportunities through the production of written essays and analyses of observation and
teaching experiences to help students take advantage of the analytical and problem-
solving skills that comprise critical professional reflection on one’s own teaching. This
course emphasizes the commitment of the professional education unit to ensure that its
graduates move into their professional lives equipped for life-long learning as educators
who will be active in leading colleagues in their schools, districts, and professional
organizations. The ultimate goal in addressing these four themes is to produce teacher
leaders who work together to improve student learning among diverse populations and
improve education in Kentucky and beyond.

Course Learning Outcomes
Teacher Leaders in Training will:
¢ Develop conceptual understandings of seminal and recent research and theories of
learning, literacy instruction, and reading difficultics that have influenced literacy
education in the last 25 years.
» Develop clear theoretical rationales to support the teaching of young, low
progress students.
o Critically analyze changing and seminal theories of reading and writing
difficulties.
e Construct and internalize theories about learning and teaching relative to
beginning reading instruction. ‘

Re'guired Texts (other books and articles as assigned):

Clay, M.M. (1987). Learning to be learning disabled, New Zealand Journal of

Educational Studies, 22(2), 155-173.




Clay, M.M. (1996). Accommodating diversity in early literacy learning. In Olson, D. and
N. Torrance (Eds.), The handbook of education and human development (202-
224), London: Blackwell Publishers. (Reprinted in Clay, M. M. (1998) By
different paths ro. common outcomes. York, ME: Stenhouse.)

Lyons, C. A. (2003). Teaching struggling readers: How to use brain-based research fo
maximize learning. Portsmouth, NH: Heinemann.

Stanovich,.K. E. (1986). Matthew effects in reading: Some consequences of individual
differences in the acquisition of literacy. Reading Research Quarterly, 21(4), 360-
407. (Reprinted in 2004 R. B. Ruddell & N J. Unrau (Eds.), Theoretical models
and processes of Reading (454-516).) |

Additional Readings: (Others as assigned) |

Askew, B. 1., Kaye, E., Frasier, D. I., Mobasher, M., Anderson, N., & Rodriguez, Y. G.
(20'02).. Making a case for'prevention in education. Literacy Teaching and
Learning, 6(2), 43-73.

Clay, M. M. (2015). Change over time in children’s lifer;‘wy development. Portsmouth,
NH: Heinemann.

Ehri, L. C., Dreyer, L. G., Flugman, B., & Gross, A. (2007). Reading Rescue: An
effective tutoring intervention model for language-minority students who are
struggling readers in first grade. American Educational Research Journal, 44:2,
414 —448.

Invernizzi, M. A. (2002). The complex world of one-to-one tutoring. In S. B. Neuman, &
D. K. Dickinson, (Eds.), Handbook of early literacy rvesearch, Volume 1 (459-

470). New York: The Guilford Press.




Jones, N., Johnson, C., Schwartz, R., & Zalud, G. (2005). Two positive outcomes of
Reading Recovery: Exploring the interface between Reading Recovery and
special education. The Journal of Reading Recovery, 4(3), 19-34.

Lose, M. (2005). Reading Recovery: The optimal response to the Individuals with
Disabilities Improvement Act of 2004. The Journal of Reading Recovery, 4(3),
35-37. |

Juel, C. (1988). Learning to read and write: A longitudinal study of 54 children from first
through fourth grades. Journal of Educational Psychology, 80(4), 437-447.

McDermott, R. & Varenne, R. (1995). Culture as disability. Anthropology and Education
Quarterly, 26(3), 324-348.

Moll, L. C. (1990). Vygotsty and education: Instructional implications and applications
of sociohistorical psychology. New York: Cambridge University Press.

Swenson, B., Person, T., & Reed, J. (2008). Reading Recovery: A major component of
many RTI models. The Journal of Reading Recovery, 7(2), 53-56.

Wood, D. Bruner, J. & Ross, G. (1976). The role of tutoring in problem-solving. Journal
of Child Psychology and Phychiatry, 17. 89-100.

Vellutino, F. R. (2010). “Learning to be Learning Disabled:” Marie Clay’s Seminal
Contribution to the Response to Intervention Approach to Identitying Specific
Reading Disability. Journal of Reading Recovery, 5-23.

Vellutino, F., & Fletcher, J.M. (2005). Developmental dyslexia. In M. I. Snowling & C.
Hulme (Eds.), T he Science of reading: A handbook (362-378). Oxford, UK:
Blackwell.

Wixon, K., & Lipson, M. (1991). Perspectives on reading disability research. In R. Barr,




M. Kamil, P. Mosenthal & P. D. Pearson (Eds.), Handbook of reading research
Volume 2. New York: Longman,

Summary Description of Course Assignments:

1. Case Study of a Student Having Particular Difficulties with Literacy
Learning-This paper will provide further opportunity to discuss the patterns of
progress in learning to read and write based on your systematic observations of a
student not making accelerated progress in literacy learning,

Course Policies

Submission of Assicnments

All assignments must be typed or word processed.

s All assignments must be handed in on time or they will be penalized 10% for
each day late.

s All assignments must be in APA style, 6th edition (which includes a cover page).

Tentative Course Schedule
A linear listing of topics, assignment due dates, and examination dates will be provided in
the first class.

Course Grading

A= Superior work that meets all criteria and shows exceptional merit and creativity
(90-100%)

B=  Excellent work that meets all criteria and shows effort (80-89%)

C=  Adequate work which meets all criteria (70-79%)

E=  Poor work (69% and below)

Mid-term grades will be posted in myUK by the deadline established in the
Academic Calendar (http://www.uky.edu/registrar/calendar).

Final Exam Information
See Summary Description of Course Assignments above. Date, time, and location to be
announced.

Course Evaluation J

Grading for this course will be based on performance related to course requirements and
all assignments on the syllabus for the semester. Performance will be considered on a
continuum of understandings that takes place across time and on an individual basis. An
important aspect of this course is ongoing communication with the UK trainer to request
guidance and support as needed to achieve these requirements. '

Excused Absences:




Students need to notify the professor of absences prior to class when possible, S.R.
5.2.4.2 defines the following as acceptable reasons for excused absences: (a) serious
illness, (b) illness or death of family member, (¢) University-related trips, (d) major
religious holidays, and (¢) other circumstances found to fit “reasonable cause for
nonattendance” by the professor. ‘

Students anticipating an absence for a major religious holiday are responsible for
notifying the instructor in writing of anticipated absences due to their observance of such
holidays no later than the last day in the semester to add a class. Information regarding
dates of major religious holidays may be obtained through the religious liaison, Rhonda
Strouse at strouse@pop.uky.edu

Students are expected to withdraw from the class if more than 20% of the classes
scheduled for the semester are missed (excused or unexcused) per university policy.

Verification of Absences:

Students may be asked to verify their absences in order for them to be consuiered
excused. Senate Rule 5.2.4.2 states that faculty have the right to request “appropriate
verification” when students claim an excused absence because of illness or death in the
family. Appropriate notification of absences due to university-related trips is required
prior to the absence.

- Academic Integrity:

Per university policy, students shall not plagiarize, cheat, or falsify or misuse academic
records. Students are expected to adhere to University policy on cheating

and plagiarism in all courses. The minimum penalty for a first offense is a zero on the
assignment on which the offense occurred. if the offense is considered severe or the
student has other academic offenses on their record, more serious penalties, up to
suspension from the university may be imposed.

Plagiarism and cheating are serious breaches of academic conduct. Each student is
advised to become familiar with the various forms of academic dishonesty as explained
in the Code of Student Rights and Responsibilities. Complete information can be found at
the following website: http://www.uky.edu/Ombud. A plea of ignorance is not
acceptable as a defense against the charge of academic dishonesty. It is important that
you review this information as all ideas borrowed from others need to be properly
credited.

Part IT of Student Rights and Responsibilities (avallable online
http://www.uky.edw/StudentAffairs/Code/part2 html) states that all academic work,
written or otherwise, submitted by students to their instructors or other academic
supervisors, is expected to be the result of their own thought, research, or

self-expression. In cases where students feel unsure about the question of plagiarism
involving their own work, they are obliged to consult their instructors on the matter before
‘submission.




When students submit work purporting to be their own, but which in any way borrows
ideas, organization, wording or anything else from another source without appropriate
acknowledgement of the fact, the students are guilty of plagiarism. Plagiarism includes
reproducing someone else’s work, whether it be a published article, chapter of a book, a
paper from a friend or some file, or something similar to this. Plagiarism also includes
the practice of employing or allowing another person to alter or revise the work which a
student submits as his/her own, whoever that other person may be.

Students may discuss assignments among themselves or with an instructor or tutor, but
when the actual work is done, it must be done by the student, and the student alone.
When a student’s assignment involves research in outside sources of information, the
student must carefully acknowledge exactly what, where and how he/she employed them.
If the words of someone else are used, the student must put quotation marks around the
passage in question and add an appropriate indication of its origin. Making simple
changes while leaving the organization, content and phraseology intact is plaglarlstlc
However, nothing in these Rules shall apply to

those ideas which are so generally and freely circulated as to be a part of the public
domain (Section 6.3.1).

Please note: Any assignment you turn in may be submitted to an electronic
database to check for plagiarism.

Participation and Professionalism:

The Middle School Teacher Education program is a teacher preparation
program, and as such expects you to work and to transition into the teaching
professign. This entails both mature personal behavior and professional
conduct based on the College of Education’s Functional Skilis and
Dispositions (see Student Handbook at
http:feducationuky.cdu/AcadServ/content/ student-handbook-education-
programs). These include 1) communicating appropriately and effectively, 2)
demonstrating constructive attitudes, 3) demonstrating the ability to
conceptualize key content, 4) interacting appropriately with diverse groups in
educational settings (including colleagues and students), and 5) demonstrating
a commitment to professional ethics and behavior.

Ethics Statement _

This course and its participants will not tolerate discrimination, violence, or
vandalism. The Middle Level Teacher Education Program is an open and
affirming department for all people, including those who are subjected to racial
profiling, hate crimes, heterosexism, and violence, We insist that appropriate
action be taken against those who perpetrate discrimination, violence, or
vandalism. The University of Kentucky is an Affirmative Action and Equal
Opportunity institution and affirms its dedication to non-discrimination on the
basis or race, color, religion, gender, age, sexual orientation, domestic partner




status, national origin, or disability in employment, programs, and
services. Our commitment to non-discrimination and affirmation action
embraces the entire university community including faculty, staff, and
students. ' ‘

All students are expected to conduct themselves in an appropriate and ethical
manner during their UK classes and related field placements, as befitting
students, future teachers, and ambassadors for the University of

Kentucky. Any unethical behavior in class or during your field placements
may result in failure for the course and/or expulsion from the Middle Level
Teacher Education Program, determined on a case-by-case basis. Faculty will
follow all university due process procedures in cases of academic or ethical
misconduct. Please consult Dr. Rintamaa if you have questions regarding this
requirement.

Accommodations due to disability:

If you have a documented disability that requires academic accommodations, please see
me as soon as possible during scheduled office hours. In order to receive
accommodations in this course, you must provide me with a Letter of Accommodation
from the Disability Resource Center (Multidisciplinary Science Building, suite 407,
257-2754, email address: DRC@uky.edu) for coordination of campus disability services
available to students with disabilities. '

Course Evaluation

Grading for this course will be based on performance related to course requirements and
all assignments on the syllabus for the semester. Performance will be considered on a
continuum of understandings that takes place across time and on an individual basis. An
important aspect of this course is ongoing communication with the UK trainer to request
guidance and support as needed to achieve these requirements.




EDC 628-Course Outline

DATE TOPICS READINGS ASSIGNMENTS
DUE
1-Theory Overview Syllabus and Homner, 8. & O’Connor, E. Copy of Historical
Assignments (2007). Helping Beginning Perspectives Chart
111 : and Struggling Readers to
Study Session: Develop Self-Regulated
#1-Carmen’s Self-Regulation/Self- Strategies: A Reading
Class- Extending Systems Recovery Example
Peak’s Mill
3:30-6:30
Discontinuing Afflerbach, P., Pearson, P,
& Paris, 8.G. (2008),
Clarifying differences
between reading skills and
reading strategies. The
Reading Teacher, 61(5),
364-373.
2- Theory Study Session: Clay, M.M. (1987). Begin work on
Historical Perspectives on Learning to be learning Historical
1/19 Reading Difficulties disabled. New Zealand Perspectives Chart
Jowrnal of Educational
Technology Studies, 22, 155-173.
Wixson, K.X. & Lipson,
M.Y. (1991).
Perspectives on reading
disability research. In R.
Barr, M. Kamil, P.
Mosenthal, P. David
Pearson (Eds).
Handbook of Reading
Research, 539-570.
3 - Theory Study Session: Stanovich, K. E. (1986). | 1/25-Tracy Visit# 1
Historical Perspectives Matthew effects in at Carmen’s Class -
1/25 Continued reading: Some Leads one BT(.}
consequences of lesson and andio
1:00-3:00 individual differences in | FPeS for FIT Cycles.
#9-Carmen’s the ac.quisition of literacy.
Class- Reading Research Complete Historical
Bridgeport Quarterly, 21,360 - 407. | Perspectives Chart
3:30-6:30




4-Theory
2/1
1:00-3:00

#3-Carmen’s
Class-Westridge

Study Session:
The Development of Literacy
Processing

Links to Clay’s Model

Lyons, C. (2004). Applying
principles of brain research
to maximize every child's
learning potential. The
Jouwrnal of Reading
Recovery, 4(1), 1-11.

Lyons, C. (2010). Changing

Christy Visit # 1 at
Carmen’s Class to
Lead one BTG
lesson and audio
tape for FIT Cycles.

Bring Study Guides
for TSR, Ch. 1 & 2

3:30-6:30 Lives Forever:
Looking Backward and
Forward. The Journal of
Reading Recovery
Review Lyons,
Teaching Struggling
: Readers, Ch. 1 & 2
5-Theory Attend the National Reading Complete handout
Recovery Conference for follow-up
2/8 discussion
6-Theory Study Session: Diaz, R.M., Neal, C.J., & Bring Study Guide
The Role of Language in Amaya-Williams, M. for TSR,
2/16 Learning {1990). The social origins of | Ch. 3
self-regulation. In L. Moll,
Technology Vygotsky in Education. p.
127-154
Lyons, C.A. (2003).
Teaching Struggling
Readers, Ch. 3-Language
and Learning
7- Theory Study Session: Lyons, C.A. (2003), Tracy Visit # 2 at
Effective Teaching Practices | Teaching Struggling Carmen’s Class-
2/22 Readers, Ch. 8 & 9 Leading one BTG
Lesson and 20
1:00-3:00 minutes of Circle
Fried, M.D. (2013). Discussion with
# 4-Carmen’s Activating Teaching: Using | Trainer Observation.
Class-ACE Running Records to Inform
3:30-60:30 Teaching Decisions.
Journal of Reading
Recovery.

10




8-Theory
2/29
1:00-3:00

# 5-Carmen’s

Study Session:

Putting it all together:
Perspectives on the brain,
learning and teaching

Lyons, C.A. {2003).
Teaching Struggling
Readers, Ch, 10

Vellutino, F.R., (2010).
“Learning to be Learning
Disabled:” Marie Clay’s .

Christy Visit # 2 at
Carmen’s Class-
Leading one BTG
Lesson and 20
minutes of Circle
Discussion with

Trainer Observation.

Class- Seminal Contribution to the
Southside Response to Intervention
3:30-6:30 Approach to Identifying
Specific Reading
Disability., Journal of
Reading Recovery.
Wood, D., BrunerJ. 8.,
Ross G. (1976). The role of
tutoring in problem solving.
Journal of Child
Psychology and Psychiatry,
17(2), 89-100.
9-Theory No Class Conducting school
Field Work: visits to teachers in
3/7 Shadow Cartien on Téacher training,.
’ Visits
10-Theory - Class Meetings this week will | Agendas with Readings or Attend Teacher
be on Thursday and Friday. Assignments will be Leader PD on
3/14 emailed prior to Teacher Thursday and
See Assignments Due Leader Professional Friday, March 17 &
Development Days. 18
Dickey Hall Room
323
9:00-4:00
11-Theory Study Session: Paris & Hamilton, (2009). Back-Up Snow
Reading Comprehension The Development of Date-Tracy Visit # 3
3/21 Children’s Reading at Carmen’s Class-
Comprehension Trainer Observes
1:00-3:00 Tracy Leading one
Gibson, S, A, (2010), 1.esson and 20
# 6-Carmen’s Reading Recovery® minutes of Circle

Class-Southside

3:30-6:30

Teacher Expertise: Gaining
and Structuring Content
Knowledge for Early
Literacy Intervention,
Literacy Teaching and
Learning
15,1&2,17-51.

Cazden, C. B. (2005). The
value of conversations for
language development and
comprehension. Literacy
Teaching and Learning,
91&2), 1-6.

Discussion,

11




12-Theory Study Session: Pinnell, G. 8., Lyons, C. A,
Review of Research DeFord, D. E., Bryk, A. S,
3/28 & Seltzer, M. (1994).
Comparing instructional
models for the literacy
education of high risk first
graders. Reading Research
Quarterly, 29(1), 8-39.
13-Theory No Classes for School Spring
Breaks '
4/4
Spring Break
14- Review Week Preparation Lindy Shares Sample -Back-Up Date-
Powerpoints for Review Christy Visit # 3 at
4/11 Week Carmen’s Class-

#7-Carmen’s
Class-Peak’s
Mill

3:30-6:30

Trainer Observes
Christy Leading one
Lesson and 20
minites of Circle
Discussion.

15-
4/18

Technology

Review Week Preparation

Possible Make Up Classes -

for Snow Days

Case Study
Assignment Due

16-
4/25

Technology

Review Week Preparation

17
5/3

Tuesday

Finals-

Review Week Presentations

12




imermatonaltteracy | cor

] Common_

L o D e s R R P o Standards
1. Develop conceptual | Case Study of a 1. Foundational 1. Research KST Reading:
understandings of Student Having Knowledge 2, Reflection 1,2,3,4,5739 1,234
seminal and recent Particular 2. Curricuium and 3. Learning
researcif and. theories Difficulties with Instruction Writing:
of learning, literacy i X 3. Assessment and 1,234
instruction, and Literacy Learning Evaluation
reading difficulties 4, Diversity Languuage:
that have influenced 5, Literate 1,23

literacy education in
the last 25 years.

2. Develop clear
theoretical rationales
to support the
teaching of young,
low progress
students.

3. Critically analyze
changing and seminal
theories of reading

| and writing
difficulties.

4, Construct and
internalize theories
about learning and
teaching relative to
beginning reading
instruction.

Environment
6. Professional
Learning and
Leadership

13
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{*denotes required fields}

1, General Information

a. * Submitted by the College of: EDUCATION Submission Date: 11/2002015
. b *Department/Division: | Education Currieuum & natr -~ [r]
c. —
* Contact Person Name: Judy Embry Email: jembry@uky.edu ~ Phone: 257-7850

* Respanstble Facuity 1D {if different from Contact) g

Cantrell " Email: susan.cantreli@uky.edu Fhone: 2676731 T

d. ¥ Requested Effective Date: @ Samester following appreval OR [ Specific Term/Year L

" Should this course be a UK Core Course? i ves @ No
If YES, check the areas that apply:
] Inquiry - Arts & Creativity il Cemposition & Commurications - I1
D Ingquiry - Humanities :fquantltative Foundattons
E‘Inqulry - NatyMath/Phys Sci :fStatistical Inferential Reasoring
[j]nquirv - Social Sclences il 4.5. Citizenship, Community, Diversity

] Composiion & Communrications - 1 7 Global Dynamics

2. Designation and Description of Propoesed Course.

a. * Wilt this course also be offered through Distance feaming? @ Yes

b, * Prefi and Numbers [EDCE28

c. * Full Title:  Theoretical Foundations: Issues in Literacy Difficulties

d. Transcript Title {if fult title Is more than 40 characters):;i'hﬂortcl Fndins: Iss in Litrcy Diffclty

e. To be Cross-Listed % with {Prefix and Numher}::

. * Courses must be described by at least one of the meeting patterns befow. include number of actual contact hours? for each meeting pattern type.

1 Lecture ‘ Laboratory* ; Recitation 2 Discussion
- Indep. Study - linica! E___-‘ Coltoguivm Practicum
" Research 7 Residency : " seminar T swan
_....._3 Other 1f Other, Please exgplain:

g. ¥ Identify a grading system:
iV |Latter (A, B, C, ete.)
) pass/Fait
i Medicine Numeric Grade (Non-medical students will receive a (etfer grade}
@ Graduate School Grade Scale

h. * Number of credits: 3

. * Is this course repeatable for additionat credit? (_:')las@ No
If YES: Maximum number of credit hours: :

IF YES: Will this course altow multiple registretions during the same semester? D ves D No

https:/fiweb.uky.edu/curricularproposal/Form_NewCourse.aspx?Notif=55FFBO7D27280A70E100800080A3B...  3/23/2016
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3 * Course Description for Bulleting

The purpose ¢f this course is three fold. First, to acquaint students with the mest c¢urrent thinking about
reading and learning preocesses relative to young, low progress, ‘at-risk’ students., Second, to acquaint students
with the seminal research and theories which have influenced the reading difficulties field. Third, to help
students relate recent and seminal thecries of learning and, in particular, reading difficulties, to young
students whe are hard for us te teach,

k. Prerequisites, if zny:

Apptied for and been accepted to a Reading Recovery position in a school district.
EDC 50z, EDC 503, EDC 622, EDC 623, EDC 624, EDC GZ7

I. Supplementary teaching component, if any: [ Community-Based Experience ") Service Learning O aoth

3. * Will this course be taught off campus?

1f YES, enter the off campus address: various schoof district fralning sites across the state (varies from year to year)
4. Frequency of Course Offering.
a. ¥ Course wi{ be offered {check all that apply): Crat [# Spriag Floummer  [winter

b. * Will the course ba cffered every year? @ Yes <) No

If No, explain;
5, * Are facilities and personnel necessary for the proposed new course availabla? @ ves () No

I_f_i'go_,__explain:

&, * What enrollment {per section per semester) may reasonably ba expected? 8
7. Anticipated Student Demand.
a. ¥ Will this course serve students primarily within the degree program? 7 Yes 19 Mo

b, * Wil it be of interest to a sigpificant number of students cutside the degree pgm? i ves @ No
IFYES, explain:

8. * Check the category mosk applicable to this course:

¥ Tradsional — Offered in Corresponding Departments at Unlversities Elsewhere
mRelatNeEy New - Now Being Widely Established
[T Met Yet Found in Many (cr Any) Other Universities

9. Course Relationship to Program(s).

a. * Is this course part of a proposed new program? (=) Yes @ jo

IFYES, name the proposed new program:

b. * Will this course be a new requirement Sfor ANY program? &) Yes'® No
IFYES®, list affected programs::

10. Iaformation to be Placed on Syllabus.

a. * Is the course 400G or 5007 7 ves @ No
If YES, the differeptiation for undergraduate and graduate studenis must ba inciuded in the information requived in 10.b. You must include: (i) identification of add
assignments by the graduate students; and/or {H) establishment of different grading criteria in the course for graduate studerits, {See SR 3.1.4.)

b. * The syllabus, incluging course description, student learning cutcomes, and grading policies (and 400G-/500-level grading differentiation if applicable, from 10
attached.

Distance Learning Form

This form must accompany every submission of a new/change course form: that requests distance learning defivery. This form may be required when changing a course already approved for DL
fielkds are required]

Introduction/Definition: For the purpeses of the Cemmission on Colleges Southern Association of Colleges and Schools accreditation review, distance learning is defined as a fo
leducationaf pracess in which the majorify of the instruction (interaction betwaen studeats and instructors and among students) in a course accurs when students and Instructors
the same place. Instruction may be synchronous or asynchronous, A distanca leaming {DL) course may employ cerrespondence study, or audio, video, or computer technofogies

https://iweb.uky.edu/curricularpfoposai/Form_NewCourse.aspx?Notif%5FFB07D27280A70E100800080A3 B... 3/23/2016
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A aumber of specific requirements are listed for DL courses. The departiment proposing the change in delivery methed is responsible for ensuring that the requiremes
ara satisfied at the individual course level. It s the resporsibility of the instructor to have read and understood the university-level assurances regarding an equivalent expe
students utiizing DL {avalfable at_http://wwir, uky.edu/USC/Nevi/forms.htm).

Course: Number and Prefix: EDC“éQEi ’ Date: sz

Instructor Name: Melinda Harmon Instructor Email:  :lindy.hamon@uky.edu
Check the method below that best reflects how the majority of the course centent will be delivered.
Internet/Web-based D Interactive Video D Hybri

Curriculum and Instruction

1. How does this course provide for timely and appropriate interactfon between studenats and faculty and among students? Does the course syllabus conform to University !

Syilabus Guidelines, specifically the Distance Learning Considerations?

Yas, the course syllabus conforms to University Senate Guidelines, specifically the Distance Learning
Considerations. This course will be offered synchronously online through Adobe Connect or & similar platform. The

2, How do you ensure that the experience for a DL student is comparable te that of a dassroom-basad student’s experience? Aspects to axplore: textbooks, course goals, +
of student fearning outcomes, etc.

Students will engage in similar readings, research investigations, and discussions (through'mgs’ and Adobe
Connect] that they would experience in a classrocom-pased setting. Classroom goals and assessments will be similar.

3. How Is the integrity of student work ensured? Please speak to aspects such as password-protected course portals, proctors for exams at interactive video sites; academ:

poficy; ete.

The integrity of student work is ensured by having a password-protected CANVAS site for the course. No exams are
given. ALl written work is submitted to the instructor for grading. The academic offense policy is stated in the

4. Will effering this course via DL result in at lzast 25% or at least 50%* (based on total credit hours required for completion) of a degree program being offered via any fi

as defined above?
No .,

y_h;hich percentage, and which program{s)?
N/A

*As a general rule, if approval of a codrse for DL delivery results in 50% or more of a program being delivered through DL, the effective date of the course's DL delivery
months from the date of approval.

5. How are students taking the course via DL assured of equivalent access to student sarvices, similar to that of a student taking the class in a traditional classroom setting

Information about student services as well as information for students with special needs {e.g. religious absences,
etc.) is also included in the syllabus.

Library and Learning Resources

6. How do course requiraments ensure that students make appropriate use of learning resources? o .
Links to course readings and online research activities are provided 1n the course CANVAS shell, Modules for each
week will be posted in the course shell.

7. Please explain specifically how access is provided to laboratories, facilities, and equipment appropriate te the course or program,
Access to laborateries and equipment is not needed for this course.

Student Services

8. How are students informed of procedures for resolving techaical complaints? Does the syllabus list the entities available to offer techaical help with the delivery and/or r
thE_CQ!.II‘SE, such as _the Inf_o__rn:la__' no!ogy_ Cu_stpmgr _Sg it _Ce_n_l;a_r {ht_tp'.{/www_.u_ky t_adu.’UK}T/}?
Technological requirements, technological assistance information, and Technology Customer Service Center
Information is listed at the beginning of the syllabus.

9. Wil the course be delivered via services available through the Distance Learning Program (DLP} and the Academic Technology Group (ATL)?
W vas
) Mo

If po, explain how students earotled in DE courses are able to use the tachnology employed, as wel! as how students will be provided with assistance in using said techn

N/A

10. Does the syitabus contain all the required comgponents, below? M ves

+ Instructor's virtual office hours, if any.

The technological raquirements for the course,

Contact information for Distznce Learning programs (hitp:/fvevrenky. edu/Distancelearning) and Information Technology Customer Service Center
{hitp:/fwvew. uky. edu/UKIT/Help/; B59-218-HELP).

Procedure for resolving technical complaints.

Preferred methed for reaching instructor, e,g. email, phone, text message,

Maximum timeframe for responding to student communications,

Language pertaining academic accommodations:

https://iweb.uky.edu/curricularproposal/Form NewCourse.aspx™Notif=55FFB07D27280A70E100800080A3B...  3/23/2016
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= "If you have a documented disabHity that requires academic accommodations In this course, please make your request te the University Disability Resourt
The Center will require current disability documentation. When accemmodations are approved, the Center wilf provide me with a Letter of Accommodatior
details the recommended accommoadations, Contact the Disability Resource Center, Jake Karnes, Director at 859-257-2754 or jkarnes@email.uky.edu.”

« Spedfic dates of face-ta-face or synchronous class meetings, if any.

= Information on Distance Learning lerafy Services (http:/Awvw.uky edu/l foraries/DILS)

= Carta Cantagalfo, DL Librarian
» Locat phone aumbar: 859 257-05038, axt, 2171; long-distance phone number; {800) 828-043% (option #6}

a Email: dllservice@email uky,edu

a DL Interlibrary Loan Service:

11. I, the instructor of record, have read and understeod atl of the university-level statements regarding DL

Instructor Name:

Melinda Harmen

Abbreviations: DLP = Distance Learning Programs ATG = Acadendc Technology Group Guslomer Service Center = 850-213-HELP thilpffawn. uky.edu/URIT/Help)

Revisad 2105

1 Coursas are typically made effective for the semester following approval. Mo course will be made effective untll all approvals are recelved.
41 The chair of the cross-isting department must sign off on the Signature Routing Log.

Bl general, undergraduate courses are developed on the principle that one semester hour of credit represents one hour of classroom meeting per week for a semester, exclusive of any laboratary meeting. Lz
meeting, generally, represents at least two hours per wask For a semester for one credit hour. {from SR 5.2.1)

Ml vgu must alse submit the Distance Learnlng Form In order for the proposed course to be considared for DL dellvery,

Ll 1 order to change s program, a program change form must also be submitted.

Rev Bf09
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University of Kentucky
Course Syllabus for EDC 628-001
Theoretical Foundations: Issues in Literacy Difficulties
Spring, 2016
Monday 1:00 p.m., — 3:30 p.m.
3 Credit Hours
Dickey Hall, Room 323

Instructor:

Dr. Metinda ‘Lindy’ Harmon
Reading Recovery University Trainer
Room 316, Dickey Hall

Office hours: Available upon request
859-257-7859 (w)

859-533-2860 (c)

lindy.harmon(@uky.edu

Technological Requirements
Computer with internet access, webcam, and microphone or access to UK computer
facilities.

Course website
Canvas : https://www.uky.edu/canvas/

Preferred method for contacting instructor
Email or Phone

Technological Assistance
Contact Information Technology Customer Service Center http://www.uky.edu/UKIT or
859-257-1300

Distance Learning Library Services

DL Librarian: Cantagallo, Carla

Phone: (859) 218-1240

Email: dilservice@email uky.edu

DL Interlibrary Loan Service: http://libraries.uky.edu/page.php?lweb_id=253

Course Description :

The purpose of this course is three fold. First, to acquaint students with the most current
thinking about reading and learning processes relative to young, low progress, ‘at-risk’
students. Second, to acquaint students with the seminal research and theories which have
influenced the reading difficulties field. Third, to help students relate recent and seminal
theories of learning and, in particular, reading difficulties, to young students who are hard
for us to teach.

Prerequisites: EDC 502, EDC 503, EDC 622, EDC 623, EDC 624, EDC 627




Course Content
The following topics will be addressed:

o Historical perspectives

» Concepts and classifications (Learning Disabilities, Dyslexia)

» Causality/single-variable versus complex theories of literacy difficulties .
+ Remediation, retention and referral

e Prevention and early intervention

» Response to intervention

UK College of Edl_léation Professional Themes

This course will address the four themes of the conceptual framework for the UK
professional education unit: research, reflection, learning, and leading. Students will
be given the opportunity to review, analyze, discuss, and apply research from diverse
perspectives in education, including professional scholarship and practitioner inquiry, in
order to reflect on their own practices as they study, observe, and practice in P-12 school
and university classrooms. Reflection will also be integrated into students’ learning
opportunities through the production of written essays and analyses of observation and
teaching experiences to help students take advantage of the analytical and problem-
solving skills that comprise critical professional reflection on one’s own teaching. This
course emphasizes the commitment of the professional education unit to ensure that its
graduates move into their professional lives equipped for life-long learring as educators
who will be active in leading colleagues in their schools, districts, and professional
organizations. The ultimate goal in addressing these four themes is to produce teacher
leaders who work together to improve student learning among diverse populations and
improve education in Kentucky and beyond.

Course Learning Qutcomes
Teacher Leaders in Training will:

e Develop conceptual understandings of seminal and recent research and theories of
learning, literacy instruction, and reading difficulties that have influenced literacy
education in the last 25 years.

s Develop clear theoretical rationales to support the teaching of young, low
progress students. '

o Critically analyze changing and seminal theories of reading and writing
difficulties.

o Construct and internalize theories about learning and teaching relative to
beginning reading instruction.

Required Texts (other books and articles as assigned):
Clay, M.M. (1987). Learning to be learning disabled. New Zealand Journal of

Educational Studies, 22(2), 155-173,




Clay, M.M. (1996). Accommodating diversity in carly literacy learning. In blson, D. and
N. Torrance (Eds.), The handbook of education and human development (202-
224). London: Blackwell Publishers. (Reprinted in Clay, M. M. (1998) By
different paths to common outcomes. York, ME: Stenhouse.)

Lyons, C. A. (2003). Teaching struggling readers: How lo use brain-based research to
maximize learning. Portsmouth, NH: Heinemann.

Stanovich, K. E. (1986). Matthew effects in reading: Some consequences of individual
differences in the acquisition of literacy. Reading Research Quarterly, 21(4), 360-
407. (Reprinted in 2004 R. B, Ruddell & N. J. Unrau (Eds.), Theoretical models
and processes of Reading (454-516).)

Additional Readings: (Others as assigned)

Askew, B. I, Kaye, E., Frasier, D. F., Mobasher, M., Anderson, N., & Rodriguez, Y. G.
(2002). Making a case for prevention in education. Liferacy Teaching and
Learning, 6(2), 43-73. ’

Clay, M. M. (2015). Change over time in children’s literacy development. Portsmouth,
NH: Heinemann.

Ehri, L. C., Dreyer, L. G., Flugman, B., & Gross, A. (2007). Reading Rescue: An
effective tutoring intervention model for language-minority students who are
struggling readers in first grade. American Educational Research Journal, 44.2,
414 —448.

Invernizzi, M., A. (2002). The complex world of one-to-one tutoring. In S. B. Neuman, &
D. K. Dickinson, (Eds.), Handbook of early literacy research, Volume 1 (459-

470). New York: The Guilford Press.




Jones, N., Johnson, C., Schwartz, R., & Zalud, G. (2005). Two positive outcomes of
Reading Recovery: Exploting the interface between Reading Recovery and
special education. The Journal of Reading Recovery, 4(3), 19-34.

Lose, M. (2005). Reading Recovery: The optimal response to the Individuals with
Disabilities Improvement Act of 2004. The Journal of Reading Recovery, 4(3),
35-37.

Juel, C. (1988). Learning to read and write: A longitudinal study of 54 children from first
through fourth grades. Journal of Educational Psychology, 80(4), 437-447.

McDermott, R. & Varenne, R. (1995). Culture as disability. Anthropology and Education
Quarterly, 26(3), 324-348.

Moll, L. C. (1990). Vygotsky and education: Instructional implications and applications
of sociohistorical psychology. New York: Cambridge University Press.

Swenson, B., Person, T., & Reed, J. (2008). Reading Recovery: A major component of
many RTI models. The Journal of Reading Recovery, 7(2), 53-56.

Wood, D. Bruner, J. & Ross, G. (1976). The role of tutoring in problem-solving. Journal
of Child Psychology and Phychiatry, 17. §9-100.

Vellutino, F. R. (2010). “Léarning to be Learning Disabled:” Marie Clay’s Seminal
Contribution to the Response to Intervention Approach to Identifying Specific
Reading Disability. Journal of Reading Recovery, 5-23.

Vellutino, F., & Fletcher, J.M. (2005). Developmental dyslexia, In M. J. Snowling & C.
Hulme (Eds.), The Science of reading: A handbook (362-378). Oxford, UK:
Blackwell.

Wixon, K., & Lipson, M. (1991). Perspectives on reading disability research. In R. Barr,




M. Kamil, P. Mosenthal & P, D. Pearson (Eds.), Handbook of reading research

Volume 2. New York: Longman.

Summary Description of Course Assignments:
1. Case Study of a Student Having Particular Difficulties with Literacy
Learning-This paper will provide further opportunity to discuss the patterns of

progress in learning to read and write based on your systematic observations of a
student not making accelerated progress in literacy learning.

Course Policies

Submission of Assignments

s All assignments must be typed or word processed.

e All assignments must be handed in on time or they will be penalized 10% for
each day late.

o All assignments must be in APA style, 6th edition (which includes a cover page).

Tentative Course Schedule ‘
A linear listing of topics, assignment due dates, and examination dates will be provided in
the first class.

Course Grading
A= Superior work that meets all criteria and shows exceptional merit and creativity

(90-100%) -

B=  Excellent work that meets all criteria and shows effort (80-89%)
C=  Adequate work which meets all criteria (70-79%)

E=  Poor work (69% and below)

Mid-term grades will be posted in myUK by the deadline established in the
Academic Calendar (http://www.uky.edu/registrar/calendar).

Final Ilxam Information
See Summary Description of Course Assignments above. Date, time, and location to be
announced.

Course Evaluation

Grading for this course will be based on performance related to course requirements and
all assignments on the syllabus for the semester. Performance will be consideted on a
continuum of understandings that takes place across time and on an individual basis. An
important aspect of this course is ongoing communication with the UK trainer to request
guidance and support as needed to achieve these requirements.

Excused Absences:




Students need to notify the professor of absences prior to class when possible. S.R.
5.2.4.2 defines the following as acceptable reasons for excused absences: (a) serious
illness, (b) illness or death of family member, (¢) University-related trips, (d) major
religious holidays, and (e} other circumstances found to fit “reasonable cause for
nonattendance™ by the professor.

Students anticipating an absence for a major religious holiday are responsible for
notifying the instructor in writing of anticipated absences due to their observance of such
holidays no later than the last day in the semester to add a class. Information regarding
dates of major religious holidays may be obtained through the religious liaison, Rhonda
Strouse at strouse@pop.uky.edu

Students are expected to withdraw from the class if more than 20% of the classes
scheduled for the semester are missed (excused or unexcused) per university policy.

Verification of Absences:

Students may be asked to verify their absences in order for them to be considered
excused. Senate Rule 5.2.4.2 states that faculty have the right to request “appropriate
verification” when students claim an excused absence because of illness or death in the
family. Appropriate notification of absences due to university-related trips is required
prior to the absence.

Academic Integrity:

Per university policy, students shall not plagiarize, cheat, or falsify or misuse academic
records. Students are expected to adhere to University policy on cheating

and plagiarism in all courses. The minimum penalty for a first offense is a zero on the
assignment on which the offense occurred. If the offense is considered severe or the
student has other academic offenses on their record, more serious penalties, up to
suspension from the university may be imposed.

Plagiarism and cheating are serious breaches of academic conduct. Each student is
advised to become familiar with the various forms of academic dishonesty as explained
in the Code of Student Rights and Responsibilities. Complete information can be found at
the following website: http://www.uky.edw/Ombud. A plea of ignorance is not
acceptable as a defense against the charge of academic dishonesty. It is important that
you review this information as all ideas borrowed from others need to be properly
credited.

Part II of Student Rights and Responsibilities (available online
http://fwww.uky.edu/StudentA ffairs/Code/part2.html) states that all academic work,
written or otherwise, submitted by students to their instructors or other academic
supervisors, is expected to be the result of their own thought, research, or

self-expression. In cases where students feel unsure about the question of plagiarism
involving their own work, they are obliged to consult their instructors on the matter before
submission.




When students submit work purporting to be their own, but which in any way borrows
ideas, organization, wording or anything else from another source without appropriate
acknowledgement of the fact, the students are guilty of plagiarism. Plagiarism includes
reproducing someone else’s work, whether it be a published article, chapter of'a book, a
paper from a friend or some file, or something similar to this. Plagiarism also includes
the practice of employing or allowing another person to alter or revise the work which a
student submits as his/her own, whoever that other person may be.

Students may discuss assignments among themselves or with an instructor or tutor, but
when the actual work is done, it must be done by the student, and the student alone.
When a student’s assignment involves research in outside sources of information, the

student must carefully acknowledge exactly what, where and how he/she employed them.

If the words of someone else are used, the student must put quotation marks around the
passage in question and add an appropriate indication of its-origin. Making simple
changes while leaving the organization, content and phraseology intact is plagiaristic.
However, nothing in these Rules shall apply to

those ideas which are so generally and freely circulated as to be a part of the public
domain (Section 6.3.1).

Please note: Any assignment you turn in may be submitted to an electronic
database to check for plagiarism.

Participation and Professionalism:

The Middle School Teacher Education program is a teacher preparation
program, and as such expects you to work and to transition into the teaching
profession. This entails both mature personal behavior and professional
conduct based on the College of Education’s Functional Skills and
Dispositions (see Student Handbook at
http://education.uky.edu/AcadServ/content/ student-handbook-education-
programs). These include 1) communicating appropriately and effectively, 2)
demonstrating constructive attitudes, 3) demonstrating the ability to
conceptualize key content, 4) interacting appropriately with diverse groups in
educational settings (including colleagues and students), and 5) demonstrating
a commitment to professional ethics and behavior.

Ethics Statement

This course and its participants will not tolerate discrimination, violence, or
vandalism. The Middle Level Teacher Education Program is an open and
affirming department for all people, including those who are subjected to racial
profiling, hate crimes, heterosexism, and violence. We insist that appropriate
action be taken against those who perpetrate discrimination, violence, or
vandalism. The University of Kentucky is an Affirmative Action and Equal
Opportunity institution and affirms its dedication to non-discrimination on the
basis or race, color, religion, gender, age, sexual orientation, domestic partner




status, national origin, or disability in employment, programs, and services.
Our commitment to non-discrimination and affirmation action embraces the
entire university community including faculty, staff, and students.

All students are expected to conduct themselves in an appropriate and ethical
manner during their UK classes and related field placements, as befitting
students, future teachers, and ambassadors for the University of Kentucky.
Any unethical behavior in class or during your field placements may result in
failure for the course and/or expulsion from the Middle Level Teacher
Education Program, determined on a case-by-case basis. Faculty will follow
all university due process procedures in cases of academic or ethical
misconduct. Please consult Dr. Rintamaa if you have questions regarding this
requirement.

Accommodations due to disability:

If you have a documented disability that requires academic accommodations, please see
me as soon as possible during scheduled office hours. In order to receive
accommodations in this course, you must provide me with a Letter of Accommodation
from the Disability Resource Center (Multidisciplinary Science Building, suite 407,
257-2754, email address: DRC@uky.edu) for coordination of campus disability services
available to students with disabilities.

Course Evaluation

Grading for this course will be based on performance related to course requirements and
all assignments on the syllabus for the semester. Performance will be considered on a
continuum of understandings that takes place across time and on an individual basis. An
important aspect of this course is ongoing communication with the UK trainer to request
guidance and support as needed to achieve these requirements.




